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As you begin the early review of planning for the 2019-20 school year, this planning guide 
should be used to guide you, your administrative team, and your School Leadership Team in the 
development and implementation of the Continuous School Improvement Plan (CSIP).  The 
purpose of effective school improvement is to develop strategic goals and actions for 
improvement based on targeted areas identified by longitudinal data analysis, including Root 
Cause Analysis (RCA), and a Comprehensive Needs Assessment (CNA) Protocol. 
 
This Continuous School Improvement Plan planning guide is designed to offer step-by-step 
guidance on the essential components that make up the CSIP process from the initial pre-work 
to the completion and monitoring of action steps.  According to a study conducted by Blase, 
Blase & Philips (2010), high-performing principals create high-performing schools through (1) 
administrative leaders and (2) instructional leadership, known as the Double Helix Model of 
Leadership.  This systems approach to school improvement is why this planning guide is of high 
value.  The sections contained within, provide the user with a comprehensive process that 
when followed, ensures a well-organized and coherently planned document that will drive 
school performance and student achievement. 
 
The School Leadership Team, led by the principal, should complete this planning guide. This 
planning guide reflects cross-divisional collaboration and agreement to school improvement 
conditions and strategies to ensure consistent support between/from the various District 
Leadership Departments. While Assistant Superintendents (Leadership) are working in 
conjunction with various departments, your Assistant Superintendent is the best resource to 
help you complete this form. 

  

It is essential for your work to align with the District Strategic Priorities, Board of Education’s 

Core Beliefs and Commitments, and Henry’s Plan of Action.  

 

District Priorities: 

● Unify Henry County around excellence in public education 

● Strengthen our core business of student learning 

● Ensure a high performing environment for all students 

 

Core Beliefs and Commitments: 

● Core Belief 1 

We believe each student can learn at or above grade level and will have an equal 
opportunity to do so. 
Commitment 
Each student will learn at or above grade level and have an equal opportunity to do so. 

● Core Belief 2 



 

 
 

We believe family and community involvement is critical to student success. 

Commitment 

We will foster connections for families and community to support student learning.  

● Core Belief 3 

We believe all learning environments should be supportive, safe, and secure. 
Commitment 
All school environments will be supportive, safe, and secure.  

● Core Belief 4 

We believe effective teachers and leaders produce excellent results. 
Commitment 
We will recruit, support, retain, and recognize results-driven teachers and leaders. 

 

Timeline 
The following due dates/on-before dates are provided to allow a reasonable amount of time to 
complete the various components of the planning guide.  If you have extenuating 
circumstances, please consult with your respective Assistant Superintendent for flexibility 
options.   Upon final approval, please ensure that you share the final plan with your various 
stakeholder groups (e.g., School Council, community at large, parents, etc.).  Additionally, a 
one-page summary of your CSIP, called Plan On a Page, should be posted on your local school 
website in the “About Us” section for community access.   
 

● Comprehensive Needs Assessment Staff Survey – Complete by May 1 

● Utilize CSIP Handbook to collect and analyze data and determine root causes – 

Complete by June 15 

● CSIP and Title 1 Preliminary Budget Draft #1- Due June 15 – Assistant Superintendent 

will provide ongoing feedback as edits are made and submitted 

● Final Draft of CSIP and Title I Approval - Due July 1. 

● CSIP Share Out- During pre-planning week schools are expected to have CSIPs finalized 

and shared with school staff to contextualize the focus of your school’s work for the 

upcoming year. 

 

PART 1:  Comprehensive Needs Assessment  

● Gather input from your staff by asking all certified employees to complete the 
Comprehensive Needs Assessment Survey (link provided via email).  This task must be 
completed by May 1, 2019. 

● Use your school’s Comprehensive Needs Assessment rubric scores to complete this 
section of the planning guide. 



 

 
 

● You may decide to create groups within your Leadership Team to analyze specific 
sections of your survey results (rubric scores) and complete the applicable 
narrative(s).  Once completed, each group can present their findings to the entire 
Leadership Team for feedback. 
 

 
Coherent Instructional System: Summarize the coherent instructional system trends and patterns observed by the 
team while completing this section of the report. What are the important trends and patterns that will support the 
identification of student, teacher, and leader needs?   

In this area, our school had strengths in: (1) supportive, well-managed learning environments (2) clear learning 
targets with success criteria (3) Aligned standards/assessments (4) Systematic collaboration for shared 
understanding of mastery. Survey results indicate a consistency in proficiency and exemplary practices within the 
coherent instructional sustem.in the areas of curriculum (82.55%), Instruction (82.78%), and assessment (86.63%). 
   Within the coherent instructional system, the following areas were identified as areas of need: (1) designing 
curriculum and aligning resources with appropriate rigor (2) academically challenging instruction, (3) student 
ownership/monitoring own progress. 

 
 

Effective Leadership System: Summarize the effective leadership system trends and patterns observed by the 
team while completing this section of the report. What are the important trends and patterns that will support the 
identification of student, teacher, and leader needs?  

In this area, our school had strengths in: (1) data driven leadership team (2) systems to ensure effective 
implementation of curriculum, instruction, assessment, and professional development (3) continuous school 
improvement processes (4) monitoring/evaluating performance of teachers (5) common vision and mission. 
   Within the effective leadership system, the following areas were identified as areas of need: (1) building and 
sustaining relationship to foster success with students and staff (2) builds leadership capacity through shared 
decision-making and problem-solving 

 
 

Professional Capacity System: Summarize the professional capacity system trends and patterns observed by the 
team while completing this section of the report. What are the important trends and patterns that will support the 
identification of student, teacher, and leader needs?  

The professional capacity system trends and patterns observed by the team showed strengths to be (1) greater 
professional learning opportunities for ELA (2) additional resources in ELA, specifically writing and phonics and (3) 
the understanding and use SMP’s in mathematics. A review of the data also showed that the implementation of 
rewards and greater acknowledgement of positive behavior helped students to demonstrate better behaviors 
throughout the day. 
   Although strengths were great, a deeper review of data identified areas of need to be (1) further professional 
learning opportunities related to identifying and implementing best practices (2) collaboratively planning and 
agreeing on a shared understanding of mastery and (3) student ownership/monitoring their own process. 

 
 



 

 
 

Family and Community Engagement System: Summarize the family and community engagement system trends 
and patterns observed by the team while completing this section of the report. What are the important trends and 
patterns that will support the identification of student, teacher, and leader needs?  

The family and community engagement system trends and patterns observed by the team showed that there is (1) 
an increase in parent involvement and support from last school year. Parents were invited to attend student led 
conferences twice during the school year. Parents were also invited to attend the first Personalized Learning 
Showcase night. (2) The Parent Resource room was available to provide resources and information. Multiple 
workshops and classes were held throughout the school year to provide parents with information related to 
assessment, math and reading strategies and technology integration. (3) Opportunities were provided monthly for 
parents and families to engage in academic games and learning activities through PTO. 
 

Areas of need was (1) more father/male participation (2) review of the time of activities to better meet the needs 
of parents (3) improved communication through multiple media to inform and remind parents of meetings. 

 
 

Supportive Learning Environment System: Summarize the supportive learning environment system trends and 
patterns observed by the team while completing this section of the report. What are the important trends and 
patterns that will support the identification of student, teacher, and leader needs?  

The supportive learning environment system trends and patterns observed by the team showed strengths to be- 
(1) providing a supportive and well-managed environment conducive to learning. 95.3% (2) Creates an 
academically challenging learning environment. 83.7% (3) A safe orderly learning environment. 93.1% 

(4) Establishes a culture that supports the college and career readiness of students. 83.8% (5) SC4 Supports the 
personal growth and development of students. 93% (6) Recognizes and celebrates achievements and 
accomplishments of students and staff. 88.4% 

 

   Although strengths were great, a deeper review of data identified areas of need to be (1) Establishes a learning 
environment that empowers students to actively monitor their own progress. 76.8% 

(2) Establishes a culture of trust or respect that promotes positive interactions and a sense of community. 76.8% 

 
 
PART 2:  Data Analysis 

● Highlight the data in the lists below that you plan to analyze.  You may also add to this 

list. 

● Gather all data before your Leadership Team meeting.  Some data will be provided for 

you by the district. 

● You may want to divide your Leadership Team into groups and ask each group to 

analyze their assigned data and write the applicable narrative below.  Groups can report 

their findings to the entire Leadership Team for feedback. 

 

Student Achievement Data Collected:   

o 2019 Georgia Milestones proficiency levels 



 

 
 

o 2019 Georgia Milestones subgroup performance 
o 2018 CCRPI scores (content mastery, progress, readiness, closing gaps) 
o 2019 MAP scores (fall, winter, spring) 
o Lexile performance (students reading on grade level) 
o Pass/fail rates 
o School-based CFA and CSA results 
o Intervention data  
o Data provided by various software programs 

 

Summarize the student achievement trends and patterns. What are the important trends and patterns that will 
support the identification of student, teacher, and leader needs? 

GMAS Trends/Patterns 

● School wide 
o ELA is trending upward 
o Science achievement has declined 
o Narrative writing scores have seen a positive trend 

● Subgroups 
o White subgroup outperformed the African-American subgroup in all areas  
o ELL and SWD  scores have decreased significantly 
o EIP students performed mainly in the level 1 area on the GMAS reading (78.67% with 21.33% 

scoring level 2). 24.3% of reading EIP students scored on/above grade level in reading with 75.67% 
scoring below grade level. In math, 61.33% of EIP scored Level 1, 36% scored level 2, and 2.66% 
scored Level 3. 

o Female students outperformed male students in ELA by a large margin beginning in 3rd grade 
o Gifted students improved in the percentage of students scoring developing and higher in ELA by 

2%.  100% of identified gifted students scored developing or higher in math and social studies. 
There was a decrease of 9% for identified gifted students in the area of science. The number of 
students scoring distinguished in ELA fell by 17%. The number of students scoring distinguished in 
math and science dropped by 30%. The number of students scoring distinguished in social studies 
increased by 33%. In social studies while the number of students scoring distinguished increased, 
the number of students scoring developing also increased. 

● Lexiles 
o The percentage of students reading at or above grade level remained the same but is at the 68% 

mark 
MAP Data 

● Most grade levels saw increases in student growth in the winter to spring sections 
● End of the year growth percentages were below the 50% mark for students meeting growth goals in all 

areas 

 

 

Demographic Data Collected: 

o Enrollment 



 

 
 

o Race/Ethnicity 
o Gender 
o Gifted 
o Remedial/EIP 
o ESE 
o EL 
o 504 
o Mobility rates 
o Free/Reduced lunch 
o Homeless 

 

Summarize the demographic trends and patterns. What are the important trends and patterns that will support 
the identification of student, teacher, and leader needs?  

The demographic data trends and patterns that were seen showed the following (1) we have a decrease in the 
number of students at PCE. To. We have more boys than girls across the great level III we have an increase in 
African-American students and students of other nationalities, a decrease in the number White students. 90% or 
more of our students attend school on a regular basis and at least 95% or more of our teachers attend on a regular 
basis. Due to the number of the ESE units at the school and number of students with disabilities and English 
language learners although a slight decline in number of students, the numbers are very close from year to year. 
Overall, the enrollment has decreased in numbers; however,  the needs of our students have increased. 

 
School Climate Data Collected: 

o Star Climate rating 
o Star Climate indicator ratings 
o Georgia Health Survey Results (student, personnel, parent) 
o Student attendance data 
o Teacher attendance data 
o Discipline data 
o PBIS data 
o Staff retention 

 

Summarize school performance trends and patterns.  What are the important trends and patterns that will 
support the identification of student, teacher, and leader needs? 

For the 2018 school year, our climate survey resulted in a 4 star rating. The scores for the 2018 Climate survey 
showed growth in the areas of (1) student climate perception (2) personnel perception (3) student attendance (4) 
safe and substance-free 

 

The results of the climate survey shows decreases or minimal increases in the areas of parent climate 
perception.  This indicates the need to make plans to address these areas of need through our parent engagement 
plan. 

 



 

 
 

PART 3:  Strategic Planning Components for Personalized Learning Schools (Cohorts 15-19)  
● Review the School Readiness Criteria (SRC) document approved through the school 

redesign process, paying particular attention to the Graduate Profile, Core Beliefs, Long-

Term Vision/Student Experience.  

● Next, review the Action Planning/Implementation Roadmap section of the SRC 

document and determine which action steps need to be incorporated into your CSIP.   

Which action steps will ensure deepening of student agency/ownership of learning, and 

high-level outcomes? 

Which action steps need to be reconsidered, delayed, or omitted for the upcoming year?  

SRC Review: 
● Continuation of Panther Pathways in math and reading/language arts 
● Teachers participating in a Culture and Diversity PLC 
● Teachers will complete 1 peer observations per semester to identify instructional 

strategies and best practices 
● Performance tasks will be utilized in every subject to assess mastery, build 21st century 

skills, and to increase student ownership and engagement. 
● Use of Learner profile to house student goals and student portfolios. 
● Taking the following action steps will lead to greater student agency, as well as 

increased student achievement.   
 

PART 4:  Prioritization of Identified Needs and Root Cause Analysis 
● Based on the results of your CNA and data analysis, identify your school’s overarching 

needs. 

● Complete the 5 Why Protocol provided in the appendix to complete a Root Cause 

Analysis. 

● Complete the remaining components of the table below. 

 

Overarching Need Root Cause(s) Prioritize and rank the needs 
based on severity of need and 
if the need is trending better 

or worse over time. 
 

Rank Order 1-5 
(1 being highest) 

Science Achievement: 

Only 57.14% of students scored 
developing or higher in the Science 
GMAS Science Achievement 

Students were not afforded multiple 
opportunities to engage in hand-ons, 
real life applications of science 
knowledge learned during Science/ELA 
integration. 

3 



 

 
 

Increasing Lexile levels in Reading: 
 

Only 68.3% of students met or were 
above the Lexile on GMAS and 
71.68% of students scored 
developing or higher on GMAS. 
 

Lack of teacher knowledge on how to 
increase student lexile levels through 
appropriate exposure and scaffolding 

4 

Providing rigor and academically 
challenging tasks in ELA, Math, 
Science, and Social Studies 
 
PCE Needs Assessment show 

74.4% of staff reported curriculum 
was designed with appropriate rigor 
and 76.67% reported academically 
challenging environments were 
occurring. 

Lack of teacher knowledge on Depth of 
Knowledge and how to apply to 
assessments and learning tasks 

1 

Math Achievement 
 

79.02% of students scored 
developing or higher on the GMAS 
(66.67% in 5th grade) 

Lack of teacher knowledge on the CRA 
model, guided math instruction, math 
content knowledge, and real life 
applications of math knowledge 

5 

Subgroup discrepancies for SWD and 
ELL populations 

 

SWD underperformed by 30-40% 
from the schoolwide data in ELA, 
Math, Science, SS 

 

ELL underperformed by 65.5%% 
from the schoolwide data in ELA and 
Math 

 

African-American students 
underperformed by 20% in all 
subjects compared to white 
students. 
 

EIP students had a high percentage 
of students scoring Level 1 on the 
GMAS (78.67 in ELA; 75.67% scored 
below grade level for reading; 
61.33% in math) 

Lack of knowledge on the part of the 
staff to adequately address issues of 
cultural diversity and equity 

2 

 



 

 
 

PART 5:  Writing SMART Goals 
● All schools should write three achievement goals based on the results of your Data 

Analysis and Identified Needs. 

● Goals should be written to reflect the percentage of students at the proficient and 

distinguished levels. 

● Make sure goals are Specific, Measurable, Actionable, Relevant, and Time-bound 

● Examples: 

o Increase the percentage of students in grades ___ through ___ scoring proficient 

and above on the 2020 Georgia Milestones End-of-Grade assessment in English 

Language Arts from ___ to ____. 

o Increase the percentage of students in grades ___ through ___ scoring proficient 

and above on the 2020 Georgia Milestones End-of-Grade assessment in 

Mathematics from ___ to ____. 

o Increase the percentage of students reading on or above grade level in __ grade 

from ___ to ___, in ___ grade from ___ to ___, and ____ grade from ___ to ___. 

o Increase the percentage of subgroups meeting CCRPI performance targets from 

___ to ____. 

o Increase the percentage of ___ students (subgroup) scoring proficient or above 

on the 2020 Georgia Milestones End-of-Grade assessment in ____ from ___ to 

____. 

o Increase the percentage of students with a student growth percentile of 41-99 

from ___ to ____. 

o Increase the climate star rating from ___ to ___. 

PART 6:  Identifying Actions, Strategies, and/or Interventions 

● Each goal requires strategic actions, strategies, and/or interventions to accomplish the 

goal. 

● Consider the results of your Comprehensive Needs Assessment and Root Cause Analysis 

as you consider WHAT needs to change and WHY a change is needed. 

● It is recommended that you limit your action steps to 4-6 per goal. 

● Action Step Examples – Curriculum, Instruction, and Assessment 

o Implement systematic collaborative planning structures and processes to ensure 

teachers are  planning, developing assessments, and analyzing assessment 

results to guide instruction and improve student outcomes 

o Use formal and informal observation structures to ensure all components of the 

balanced instructional models are evident in all classrooms. 

● Action Step Examples – Balanced Instructional Framework 



 

 
 

o Utilize Henry Units of Study which include instructional strategies and embedded 

core  resources 

o Utilize the balanced models of instruction (can be specific to components 

needing attention at your school or by content area) 

o Implement the balanced literacy framework (can be more specific based on 

school needs) 

● Action Step Examples - Assessment 

o Implement a balanced assessment system to include formative and summative 

assessments aligned to standards to monitor learning and guide instruction 

o Utilize processes, practices, and protocols to collaboratively analyze assessment 

results to inform instruction and plan for remediation and acceleration 

● Action Step Examples – Interventions and Remediation 

o Implement the MTSS process with fidelity to ensure the appropriate 

identification of students, provide interventions, monitor progress, and 

transition students back to Tier 1 in a timely manner. 

o Provide timely, systematic, evidence-based interventions 

o Effectively implement strategies, programs, and resources to include READ 180 

to address the needs of students reading below grade level 

o Effectively implement strategies and resources to include READ 180 to address 

deficiencies in mathematics 

● Action Steps – Acceleration and Enrichment 

o Increase enrollment in accelerated academic opportunities such as Dual 

Enrollment, Honors, and Advanced Placement 

o Increase enrollment in accelerated academic opportunities such as courses for 

high school credit in middle school, accelerated mathematics, etc. 

● Action Steps – Climate and Culture 

o Increase Georgia climate survey participation and results 

o Improve teacher attendance 

o Improve student attendance and tardiness 

o Establish a supportive and well-managed environment conducive to learning by 

decreasing discipline referrals 

o Implement PBIS strategies to address school climate 

o Implement components of Social Emotional Learning through an advisory 

program (Leader in Me, Second Step, etc) 

o Develop structures and opportunities to promote clear and open communication 

between the school and stakeholders 



 

 
 

o Increase the capacity of families to use support strategies at home that will 

enhance academic achievement 

PART 7:  Determining Expected Learning Outcomes of Actions, Strategies, and/or 

Interventions 

● Define what results you plan to achieve by completing each action step.   

● Action steps may have more than one expected learning outcome. 

 

PART 8:  Professional Learning Needed 

● Focus on professional development activities needed to support full implementation of 

the goal.  

● Remember effective professional development includes four components: constructing 

knowledge, transferring knowledge into practice, to practice teaching, and to promote 

reflection. 

 
PART 9: Methods of Monitoring 

● Determine how you will monitor the implementation of each action step. 

● How will you measure the implementation? 

● How often will you inspect what you expect? 

 
PART 10:  Title I Requirements and Planning Budget 

● Federal funding option selected is traditional funding (all Federal funds budgeted 

separately)  

● Factors used by the district to identify students in poverty:  Free/Reduced meal 

applications 

 

 

SCHOOLWIDE COMPONENTS 

1. Comprehensive Needs Assessment: Sec. 1114(b)(6) 

a. is based on a comprehensive needs assessment of the entire school that takes into account information on the 
academic achievement of children in relation to the challenging State academic standards, particularly the needs of 
those children who are failing, or are at-risk of failing, to meet the challenging State academic standards and any other 
factors as determined by the local educational agency; 



 

 
 

Response: 
Areas of concern were also found in survey and school climate data, achievement data, and demographic data. 

 

Science Achievement 
Only 57.14% of students scored developing or higher in the Science GMAS Science Achievement 

 

Reading Achievement 
Only 68.3% of students met or were above the Lexile on GMAS and 71.68% of students scored developing or higher on GMAS. 

 

Rigor and DOK 
PCE Needs Assessment showed 
74.4% of staff reported curriculum was designed with appropriate rigor and 76.67% reported academically challenging 
environments were occurring. 

 
Math Achievement 
79.02% of students scored developing or higher on the GMAS (66.67% in 5th grade) 
Subgroup discrepancies for SWD and ELL populations 

 
Subgroup Concerns 
SWD underperformed by 30-40% from the schoolwide data in ELA, Math, Science, SS 
ELL underperformed by 65.5%% from the schoolwide data in ELA and Math 

 

 

2. Schoolwide Reform Strategies that: Sec. 1114(b)(7)(A)(i-iii) 
a. The school will be implementing to address school needs, including a description of how such strategies will: 

i.   provide opportunities for all children, including each of the subgroups of students (economically disadvantage 
students, students from major racial and ethnic groups, children with disabilities and English learners [Sec 
1111(c)(2)]) to meet the challenging State academic standards; 

Response: 
● Economically disadvantaged (ED) students may experience a lack of opportunities or exposure to a variety of outside 

learning opportunities.  At PCE 64.1% of the student population are economically disadvantaged. 
● Students with limited English proficiency often require instructional modifications to effectively have access to the 

curriculum to gain understanding.  2.2% of the student population at PCE are students with limited English 
proficiency. 

● Students with disabilities have individualized educational plans to support the most appropriate instructional 
strategies to utilize instructional modifications necessary to address their learning strengths and 
weaknesses.  Students with disabilities make up  12.1 % of our student body. 

 
This school year an emphasis will be placed on increasing the rigor of all lessons, tasks, and assessments for all students in all 
subgroups to ensure all students can access and meet challenging state academic standards. 

●  



 

 
 

ii.   use methods and instructional strategies that strengthen the academic program in the school, increase the amount 

and quality of learning time, and help provide an enriched and accelerated curriculum, which may include programs, 
activities, and courses necessary to provide a well-rounded education; 
● Describe opportunities for enrichment and acceleration such as tutoring (before, during, after school), summer 

school, fall and winter break programs, reduced class size teacher, etc. Include a description of any special 
program or strategy used to provide support to students (READ 180, EIP, LLI Kits, Focused Reading, etc.) funded 
by Title I AND how data is collected to determine effectiveness.  Also list interventions provided via Title I funds 
(programs, strategies, activities, software, staff, etc.). 

 

 

 



 

 
 

Response: 
In our Title I program, we will be focusing in on ensuring all teachers provide students with a strong instructional program within 
their classrooms using evidence-based instructional strategies and HTLS Balanced Model of Instruction. The following are 
examples of the evidence based research supporting our effective methods and instructional practices or strategies. In addition to 
having flexibility to adjust classroom assignments, other changes begun this school year will continue. Full-time instructional lead 
teacher will work with teachers in the implementation of county initiatives and best practices in the teaching of all content areas 
with the focus on integrating ELA Balanced Literacy instruction with Social Studies and Science and increasing the Depth of 
Knowledge in ELA, Math, Science, and Social Studies. The instructional lead teacher will present whole group and individual 
professional development for teachers by modeling and observing lessons, providing feedback through the coaching cycle, and 
providing on-demand training based on data gathered through walkthroughs that monitor the instructional strategies within our 
schoolwide plan. This modeling will include the use of small group instruction for ELA and Math, best instructional practices in the 
balanced literacy model (phonics, guided reading, writers workshop, vocabulary), modeling of administering Fountas and Pinnell, 
the implementation of number talks and GADOE Frameworks, the Concrete-Representational-Abstract (CRA) model for math 
instruction, the use of manipulatives and math journals, pictures/diagrams and abstract problem-solving strategies that require 
the Standards of Mathematical Practices (SMPs), as well as integrating science and social studies content during ELA and math 
through the use of the 5E model and primary resources with document-based questioning.  
  
A multiple-criteria selection process will be utilized to identify students who are in need of additional academic support. For Math 
and ELA, Milestones, Measures of Academic Progress (MAP), Fountas and Pinnell Benchmarks, Global Student Strategy 
Assessment (GLOSS), and Teacher Recommendation data will be used to rank students according to need. The 30% of students 
with the greatest academic need in Math and ELA will identified for additional tutoring services through face to face tutors and 
online FEV tutoring. During the day tutoring for identified students will be provided in the areas of ELA and Math by certified 
tutors, and before/after school, as well as weekend tutoring will be provided in ELA, Math, and Science for students who have 
been identified as needing remediation. During the day tutoring will be provided to identified students in the their identified area 
(ELA or Math) 40 minutes a day, four days a week, for 33 weeks of the school year. Face to face tutors will utilize the Leveled 
Literacy Interventions System (LLI) for ELA instruction during Title tutoring time, in addition to resources to include leveled science 
and social studies texts and Open Court phonics resources. Math manipulatives and the Concrete-Representational-Abstract 
model for instruction will be used for math Title I tutoring. Online FEV tutoring will occur for up to 90 minutes a week in the 
identified area of need for each student during the day, afterschool,  and/or during Saturday School. 
  
For Science, Milestones, Measures of Academic Progress (MAP), common formative assessments, grades, and Teacher 
Recommendation data will be used to rank students according to need. The 30% of students with the greatest academic need in 
Science will be identified for additional tutoring services through face to face tutors and/or online FEV tutoring. Before or after 
school tutoring will be provided for one hour a week for the identified students in the identified area Science. Saturday tutoring 
will be provided for two hours a week for the identified students in the identified area (Science). Leveled science texts, along with 
science hands-on manipulative kits will be used for Title I tutoring in the areas of science. Online FEV tutoring will occur for up to 
90 minutes a week in the identified area of need for each student during the day and/or during Saturday School. 
  
As part of a comprehensive needs assessment, data from a number of reading and math assessments (Georgia Milestones, 
Measures of Academic Progress (MAP), CNA staff survey, MTSS data, and demographic data was disaggregated by subgroups to 
identify weaknesses in the area of student achievement. Reform measures to increase student performance in these areas are 
discussed below. 
  
Balanced Literacy 
  
Through Common Formative Assessments (CFAs), MAP, and GMAS data, a school-wide weakness was identified in the area of 
phonics and reading comprehension. Research shows that reading is a multi-step process leading to comprehension. Ongoing 
professional development and implementation of best literacy instructional practices will enhance daily reading instruction. With 



 

 
 

the additional support of an instructional lead teacher and the expectation from administration to implement all areas of the 
balanced literacy model, classroom teachers will  use all of the various components of balanced literacy (phonics, guided reading, 
writer’s workshop, vocabulary). 
  
Balanced literacy is a framework for instructional planning and delivery to build student competencies in reading and writing. 
Teachers use observation, conferencing and assessments to continually make instructional decisions. Balanced literacy 
incorporates the five foundations of reading: phonemic awareness, phonics, fluency, vocabulary development and comprehension 
into an instructional framework that is based on the Gradual Release of Responsibility Theory of Vygotsky. The goal of balanced 
literacy instruction is to support and scaffold student achievement through clear learning objectives. Direct instruction for each 
concept, teacher modeling of the concept taught, guided and independent practice and remediation or acceleration as needed 
allow students to move toward a life-long ability to read and process printed information. 
  

 

On-going assessment and progress monitoring, through the use of Fountas and Pinnell pretests and posttests, drive instructional 
delivery that is individualized to a student’s instructional reading level. These assessments also show progress over time.  The 
running records, from Fountas and Pinnell, aid students in finding a variety of self-selected reading materials at the student’s 
independent reading level.  
  
Balanced literacy includes instruction in writing. Like the reading instruction, writing is also progress monitored and tailored to 
meet individual student needs. Teachers model writing concepts using the Lucy Calkins Units of Writing and then observe and 
confer with students. Periodic benchmark mock writing assessments, in different genres, allow teachers to monitor growth. 
  
Balanced literacy is evidenced-based and according to McKenzie (ISTE, 2002), “the U.S. Department of Education’s prescription for 
bringing together the best of reading research…to create one integrated model that addresses all the facets of literacy”. 
Moreover, the “Report of the National Reading Panel: Teaching Children to Read,” published in 2000, notes that effective literacy 
programs include balanced instruction in the following key areas: phonemic awareness; systematic, sequential phonics; fluency; 
vocabulary development; comprehension strategies and written composition strategies. Pate’s Creek’s use of balanced literacy 
fulfills all of the key components of literacy instruction, while allowing students to progress at their own rate with the needed 
support and scaffolding to ensure success. 
  
Through balanced literacy, students may be exposed to a variety of genres. During the literacy block, teachers will teach the ELA, 
science, and social studies standards together.  Teachers will model the reading strategies using science and social studies related 
topics.  The students will learn reading strategies while reading science and social studies related texts.  
  
  
Math Programs 
  
Disaggregated data from GMAS, MTSS, and MAP revealed two main weaknesses that crossed all subgroups and grade levels. 
These weaknesses are number sense and numeracy and measurement. 
  
The root causes of these weaknesses were discovered to be: 
students not being exposed to the Concrete-Representational-Abstract (CRA) model of instruction 
students not being exposed to high rigor application of mathematical concepts 
students were not provided opportunities to engage in performance tasks and assessments that align to the real-world  
  
All of the above proposed reform efforts are evidence-based and supported by best practices in the teaching of mathematics. 
Brophy and Good (1986), in an article summarizing a large number of research studies from the 1980s as to best practices in the 
teaching of mathematics, stated that teaching for concept attainment facilitates skill efficiency.  This method is fast paced and 



 

 
 

standards-based. Lessons include teacher-directed modeling, product type, higher order questions, and display a smooth 
transition from demonstration, through the use of hands-on activities, and finally to substantial amounts of error-free practice by 
students. The authors also note that teachers play a central role in organizing, pacing, and presenting information to meet well-
defined learning goals. In addition, research from the 1990s by Fuson and Briars (1990) and by Hiebert and Wearne (1993) shows 
that mathematics is best taught through the teacher acting as a facilitator in modeling concepts.  After modeling, to foster 
conceptual understanding, students are given time to explore, demonstrate and explain concepts modeled in lessons. Our school 
plans to move away from instruction using textbooks and student demonstrations of concept attainment mainly through the use 
of pencil and paper practice, such as worksheets toward the use of exemplars and hands-on instruction that will foster true 
understanding of mathematical concepts and problem solving. 
  
Moreover, we will address these identified areas of weakness for all students with special attention being given to the 
individualization and differentiation of instruction to reach and remediate students with the lowest level of proficiency on the 
math section of the state assessment and MAP assessment. Efforts to address these identified areas of need will include increased 
focus on student-centered instruction, flexible grouping based on results of on-going assessment, increased use of high rigor 
performance tasks provided by the GADOE and HTLS Units of Instruction and manipulatives across all grade levels, the use of 
supplemental math programs, such as Number Talks for all grades and New Zealand Numeracy Project Activities to aid special 
education and other at-risk students in achieving mastery of grade-level standards. 
  
Research also indicates that an integrated approach to learning aligns with the way the brain naturally processes and internalizes 
new information.  Because mathematics and science are integrated in the world outside the classroom, and technology has 
become a natural extension of this integration, these areas are studied together inside the classroom. 
  
Additionally, the Instructional Lead Teachers will help effectively implement and lead the above math initiatives.  The Instructional 
Lead teachers will also work to provide individualized professional learning and classroom modeling so as to improve 
mathematical instruction. 
  
  
Science 

 

Disaggregated data from GMAS and CNA Staff Survey revealed main weaknesses that crossed all subgroups. 

 

The root causes of these weaknesses were discovered to be: 
students were not afforded multiple opportunities to engage in hands-on, real life applications of science knowledge learned 
during science/ELA integration 
students were not exposed to a DOK level 3 and 4 leveled instructional materials and assessments 
instructional time allotted for science was not sufficient to meet student needs 

 

INSERT HANDS ON SCIENCE RESEARCH HERE 
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into an instructional framework that is based on the Gradual Release of Responsibility Theory of Vygotsky. The goal of balanced 
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running records, from Fountas and Pinnell, aid students in finding a variety of self-selected reading materials at the student’s 
independent reading level.  
  
Balanced literacy includes instruction in writing. Like the reading instruction, writing is also progress monitored and tailored to 
meet individual student needs. Teachers model writing concepts using the Lucy Calkins Units of Writing and then observe and 
confer with students. Periodic benchmark mock writing assessments, in different genres, allow teachers to monitor growth. 
  
Balanced literacy is evidenced-based and according to McKenzie (ISTE, 2002), “the U.S. Department of Education’s prescription for 
bringing together the best of reading research…to create one integrated model that addresses all the facets of literacy”. Moreover, 
the “Report of the National Reading Panel: Teaching Children to Read,” published in 2000, notes that effective literacy programs 
include balanced instruction in the following key areas: phonemic awareness; systematic, sequential phonics; fluency; vocabulary 
development; comprehension strategies and written composition strategies. Pate’s Creek’s use of balanced literacy fulfills all of the 
key components of literacy instruction, while allowing students to progress at their own rate with the needed support and 
scaffolding to ensure success. 
  
Through balanced literacy, students may be exposed to a variety of genres. During the literacy block, teachers will teach the ELA, 
science, and social studies standards together.  Teachers will model the reading strategies using science and social studies related 
topics.  The students will learn reading strategies while reading science and social studies related texts.  

 

Math Programs 
  
Disaggregated data from GMAS, MTSS, and MAP revealed two main weaknesses that crossed all subgroups and grade levels. These 
weaknesses are number sense and numeracy and measurement. 
  
The root causes of these weaknesses were discovered to be: 
students not being exposed to the Concrete-Representational-Abstract (CRA) model of instruction 
students not being exposed to high rigor application of mathematical concepts 
students were not provided opportunities to engage in performance tasks and assessments that align to the real-world  
  
All of the above proposed reform efforts are evidence-based and supported by best practices in the teaching of mathematics. 
Brophy and Good (1986), in an article summarizing a large number of research studies from the 1980s as to best practices in the 
teaching of mathematics, stated that teaching for concept attainment facilitates skill efficiency.  This method is fast paced and 
standards-based. Lessons include teacher-directed modeling, product type, higher order questions, and display a smooth transition 
from demonstration, through the use of hands-on activities, and finally to substantial amounts of error-free practice by students. 
The authors also note that teachers play a central role in organizing, pacing, and presenting information to meet 
well-defined learning goals. In addition, research from the 1990s by Fuson and Briars (1990) and by Hiebert and Wearne (1993) 
shows that mathematics is best taught through the teacher acting as a facilitator in modeling concepts. 



 

 
 

 After modeling, to foster conceptual understanding, students are given time to explore, demonstrate and explain concepts 
modeled in lessons. Our school plans to move away from instruction using textbooks and student demonstrations of concept 
attainment mainly through the use of pencil and paper practice, such as worksheets toward the use of exemplars and hands-on 
instruction that will foster true understanding of mathematical concepts and problem solving. 
  
Moreover, we will address these identified areas of weakness for all students with special attention being given to the 
individualization and differentiation of instruction to reach and remediate students with the lowest level of proficiency on the math 
section of the state assessment and MAP assessment. Efforts to address these identified areas of need will include increased focus 
on student-centered instruction, flexible grouping based on results of on-going assessment, increased use of high rigor 
performance tasks provided by the GADOE and HTLS Units of Instruction and manipulatives across all grade levels, the use of 
supplemental math programs, such as Number Talks for all grades and New Zealand Numeracy Project Activities to aid special 
education and other at-risk students in achieving mastery of grade-level standards. 
  
Research also indicates that an integrated approach to learning aligns with the way the brain naturally processes and internalizes 
new information.  Because mathematics and science are integrated in the world outside the classroom, and technology has 
become a natural extension of this integration, these areas are studied together inside the classroom. 
  
Additionally, the Instructional Lead Teachers will help effectively implement and lead the above math initiatives.  The Instructional 
Lead teachers will also work to provide individualized professional learning and classroom modeling so as to improve mathematical 
instruction. 
  
  
Science 

 

Disaggregated data from GMAS and CNA Staff Survey revealed main weaknesses that crossed all subgroups. 

 

The root causes of these weaknesses were discovered to be: 
students were not afforded multiple opportunities to engage in hands-on, real life applications of science knowledge learned 
during science/ELA integration students were not exposed to a DOK level 3 and 4 leveled instructional materials and assessments 
instructional time allotted for science was not sufficient to meet student needs 

 

Research shows the following about hands-on, real life application of science knowledge (retrieved from  
https://www.eduhk.hk/apfslt/v12_issue1/ates/page2.htm : 

 

“Science begins for children when they realize that they can learn about the world and construct their own interpretations of 
events through their actions and experience. “A child best learns to swim by getting into water; likewise, a child best learns science 
by doing science” (Rillero, 1994, p.1). Doing science, as opposed to simply hearing or reading about it, engages students and allows 
them to test their own ideas and build their own understanding (Ewers, 2001). Therefore, it is difficult to imagine a science-
teaching program without doing science experiences. 

 

Hands-on science is defined mainly as any instructional approach involving activity and direct experience with natural phenomena 
or any educational experience that actively involve students in manipulating objects to gain knowledge or understanding (Haury & 
Rillero, 1994). Some terms such as materials-centered science and activity-centered science are used synonymous with hands-on 
science or terms such as materials-centered activities, manipulative activities and practical activities are used synonymous with 
hands-on activities (Doran, 1990; Hein, 1987). Unlike the laboratory works, hands-on activities do not necessarily need some 
special equipments and special medium. According to Jodl and Eckert (1998), hands-on activities are based on the use of everyday 
gadgets, simple set-ups or low-cost items that can be found and assembled very easily. McGervey (1995) states that “some hands-

https://www.eduhk.hk/apfslt/v12_issue1/ates/page2.htm


 

 
 

on activities can be done for less than a dollar per hand, a few have zero cost. Thus, it will be no disaster if a piece breaks or 
disappears” (p. 238). 

 

Hands-on activities were perceived as an enjoyable and effective form of learning of almost all the major U.S science curriculum 
reforms of the late 1960s and early 1970s (Hodson, 1990). For example in physics, Physical Science Study Committee (PSSC) was 
formed and published its textbook and lab manual. In biology and chemistry, Biological Science Curriculum Study (BSCS) and 
Chemical Education Materials Study (CHEMS) were developed, respectively. For the elementary school level, particularly three 
major curriculum programs such as Science-A Process Approach (SAPA), Elementary Science Study (ESS), and Science Curriculum 
Improvement Study (SCIS) began to be used in classrooms during those times. Although these programs (ESS, SCIS, SAPA) differed 
in their organization and style, they were synonymous with the spirit of the elementary school curriculum innovations of 1960s and 
1970s by their hands-on and activity-based strategies emphasizing problem solving, process skills, and creativity (Shymansky, 1989; 
Stohr-Hunt, 1996). 

 

Several studies in the literature show that hands-on activities help students to outperform students who follow traditional, text-
based programs (Bredderman, 1985; Freedman, 1997; Glasson, 1989; Shymansky, 1989; Staver & Small, 1990; Stohr-Hunt, 1996; 
Turpin, 2000), to enhance their understanding and replace their misconceptions with the scientific ones (Coştu, Ünal & Ayas 2007; 
Ünal, 2008), to develop attitudes toward science positively (Bilgin, 2006; Bredderman, 1983; Bristow, 2000; Jaus, 1977; Kyle, 
Bonnstetter, & Gadsten, 1988; Schibeci & Riley, 1986), and to encourage their creativity in problem solving, promote student 
independence, improves skills such as specifically reading, arithmetic computation, and communication (Haury & Rillero, 1994; 
Staver & Small, 1990). Lebuffe (1994) emphasizes that children learn better when they can touch, feel, measure, manipulate, draw, 
make charts, record data and when they find answers for themselves rather than being given the answer in a textbook or lecture. 
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iii.    address the needs of all children in the school, but particularly the needs of those at risk of not meeting the 
challenging State academic standards, through activities which may include—  (Respond to all that are applicable) 

a. counseling, school-based mental health programs, specialized instructional support services, mentoring services, 
and other strategies to improve students’ skills outside the academic subject areas; 

- Examples may include Foster Care Program, Education of Migratory Children, Programs for Neglected or 
Delinquent Children 

 

Response: 
●                Small group counseling based on data 

● Individual counseling based 

● Mentoring program 

Peer tutoring 

b.  preparation for and awareness of opportunities for postsecondary education and the 
workforce, which may include career and technical education programs and broadening 
secondary school students’ access to coursework to earn postsecondary credit while still in high school (such as 
Advanced Placement, International Baccalaureate, dual or concurrent enrollment, or early college high schools, 
Academy of Advanced Studies, CTAE); 

Response:  HIGH SCHOOLS ONLY 

 

 

 

 

 

 

 

c.  implementation of a schoolwide tiered model to prevent and address problem 
behavior, and early intervening services, coordinated with similar activities and services carried out under the 
Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.); 

- Examples include PBIS 



 

 
 

Response: 
For the areas of academics and behavior, Pate’s Creek has a defined Multi-Tiered Support System (MTSS) that utilized universal 
screeners to identify areas of concern in the student population. Students who do not progress with Tier 1 Standards-based 
Instruction, move to Tier 2 for interventions in their areas of concern. Students are progress monitored bi weekly to determine if 
interventions are effective. Students who do not make adequate progress in the areas of concern after various interventions are 
applied at Tier 2 move to Tier 3, known as Student Support Team (SST), for increased frequency of intervention. Students are 
monitored weekly to determine if progress is being made. If students do not make adequate progress at Tier 3, the SST team will 
determine if the student needs to be referred for an initial evaluation to be considered for Exceptional Student Education services. 

 

In addition to the MTSS model, PCE utilizes the Positive Behavioral Intervention and Supports (PBIS) model for addressing behaviors 
within the school. Schoolwide expectations have been established and are consistently reinforced for Tier 1 behavior intervention. 
The PBIS Professional Learning Community meets monthly to analyze, review, and make decisions based on discipline data as to the 
effectiveness of the overall program. Monthly celebrations are held to acknowledge and celebrate students displaying appropriate 
behaviors. A game room has been established as an added incentive to encourage students to display appropriate behaviors within 
the setting. 

 

 

 

 

 

 

 

d.  professional development and other activities for teachers, paraprofessionals, and other school personnel to 
improve instruction and use of data from academic assessments, and to recruit and retain effective 
teachers, particularly in high need subjects; 

Response: 

 

This school year professional development will be provided to teachers on effective practices for systematic collaborative 
planning for the effective implementation of the HTLS and Balanced Models of Instruction. In addition, vertical planning 
opportunities will be provided to help provide and opportunity for conversations about the vertical profession of learning. 
Professional development on the development of rigorous assessments and lessons will be provided with an emphasis of 
Depth of Knowledge (DOK) as the measure of rigor. Content specific professional develop will be provided for effective use of 
Lexiles, guided reading, and phonics for improving reading comprehension, CRA model for instruction and problem-solving 
mathematics, 5E model and authentic, hands-on learning in Science, and primary documents with document based-questions 
for SS/EL integration. In addition, teachers will be provided professional development through content-specific seminars, 
conferences, and workshops on an as needed basis to support effective instruction tied to the continuous school improvement 
plan. The Instructional Lead Teacher will provided job-embedded professional learning through professional development 
sessions and ongoing observation cycles for teacher improvement related to the goals outlined in the continuous school 
improvement plan. 

 

A teacher induction program will be implemented to provide professional development and support for teachers new to the 
profession and to the school. 

 

 

 



 

 
 

 

 

 

e.  strategies for assisting preschool children in the transition from early childhood education. 

 

 

 

 

   



 

 
 

Response:  ELEMENTARY SCHOOLS ONLY 
Pate’s Elementary has developed a comprehensive plan to orient parents and rising kindergartners on their new school 
environment. Parents and families are made aware of the upcoming week in which they can register their child via flyers, 
calling posts, school marquee and school and district websites. In addition to the Kindergarten Roundup orientation, this 
week consists of registration and the administration of the Kindergarten Diagnostic Placement Assessment provided by 
Henry County. 
  
The purpose of Kindergarten Roundup is to review school procedures, curriculum, review transportation information and 
provide strategies for academic and social success. Parents and families participate in a forum to meet administrators, 
school counselor and kindergarten teachers. They are given the opportunity to voice any concerns and/or questions at 
the end of the presentation. Families will be informed about the many volunteer opportunities provided at Pate’s Creek 
Elementary. An invitation is extended to view the Parent Resource Room to see the reading, math, and parenting 
resources that will be available for use.  
  
Our Parent Involvement Liaison will provide information to all our feeder daycares in order to make those parents aware 
of ways to help their child get prepared for Kindergarten. Information will be shared regarding skills their child should 
show mastery in prior to entering Kindergarten. This is done as an effort to ensure a successful transition to elementary 
school. 
  
In addition, Pate’s Creek Elementary also houses a Georgia Pre-K class of 22 students. These students participate in 
activities throughout the school day (specials, lunch in the cafeteria, etc) that familiarize them with the procedures of 
kindergarten in an effort to ensure a successful transition to kindergarten. 
  
Pate’s Creek Elementary will offer a Kindergarten Parent Seminar (Kindergarten Scoop) to provide an additional 
orientation opportunity in May following Kindergarten Registration 

 

 

 

3.   Schoolwide Plan Development:  Sec. 1114(b)(1-5) 
a.  is developed during a 1-year period, unless— the school is operating a schoolwide program on 

the day before the date of the enactment of the Every Student Succeeds Act, in which case such school may continue to 
operate such program, but shall develop amendments to its existing plan during the first year of assistance after that 
date to reflect the provisions of this section; 

Response:  
The school was operating a school-wide program on the day before the date of the Every Student Succeeds Act.  The following 
timeline was used in the development of the Title I plan: 

● Comprehensive Needs Assessment Staff Survey – Complete by May 1 

● Utilize CSIP Handbook to collect and analyze data and determine root causes – Complete by June 15 

● CSIP and Title 1 Preliminary Budget Draft #1- Due June 15 – Assistant Superintendent will provide ongoing feedback as 

edits are made and submitted 

● Final Draft of CSIP and Title I Approval - Due July 1. 

● CSIP Share Out- During pre-planning week schools are expected to have CSIPs finalized and shared with school staff to 

contextualize the focus of your school’s work for the upcoming year. 

 

 



 

 
 

 

 

 

 

 

 

 

 

 

 

b.  is developed with the involvement of parents and other members of the community to be served 
and individuals who will carry out such plan, including teachers, principals, other school leaders, paraprofessionals 
present in the school, administrators (including administrators of programs described in other parts of this title), the 
local educational agency, to the extent feasible, tribes and tribal organizations present in the community, and, if 
appropriate, specialized instructional support personnel, technical assistance providers, school staff, if the plan relates 
to a secondary school, students, and other individuals determined by the school; 



 

 
 

Response: 
We have developed our school wide plan with the participation of individuals who will carry out the comprehensive school 

improvement plan school-wide. Participants met as the School Improvement Team and discussed goals and strategies for the 2019-

2020 school year. Next, the Team shared the proposed goals and strategies with grade level and department chairs. Finally, the 

Team shared with teachers, staff, parents, and the community and revised the Comprehensive Needs Assessment accordingly.  

The Team reflected on various data instruments that detailed the subject and skill areas being taught in order to make decisions 

about the direction and focus of instruction. We utilized past and present data related to the state mandated assessment, Georgia 

Milestone Assessment System (GMAS). 

 

The following personnel, parents, and community stakeholders were involved in the development of the Title I Plan: 

 

School-based Team Member Position/Role Name 

Team Member 1 Principal Arthur Blevins 

Team Member 2 Assistant Principal Floyd McRae 

Team Member 3 Counselor Nicohl Webb 

Team Member 4 SSF Belinda Kirk 

Team Member 5 IPLL Kimberly Dawson 

Team Member 6 ILT Krystal Shaw 

Team Member 7 Kindergarten Teacher Kathy Rosser 

Team Member 8 1st Grade Teacher Cris Noel 

Team Member 9 2nd Grade Teacher Chibria Hall 

Team Member 10 3rd Grade Teacher Ja’Nessa Mitchell 

Team Member 11 4th Grade Teacher Kimberly Banks 

Team Member 12 5th Grade Teacher Tarita Reeves 

Team Member 13 Media Specialist Ann Wilkinson 

Team Member 14 Gifted Resource Teacher Talisa Johnson 

Team Member 15 ESE Teachers Kasey Lummus 

Team Member 15 Parent Nakeya Lymon 

Community Stakeholder Organization/Role Name 

Team Member   

 

 



 

 
 

 

 

The following stakeholders (from community, religious, neighborhood business) participated and added input 

to the development of the Title I plan. 

Community Stakeholder Organization/Role Name 

Stakeholder Member 1   

Stakeholder Member 2   

Stakeholder Member 3   

Stakeholder Member 4   

Stakeholder Member 5   

Stakeholder Member 6   

Stakeholder Member 7   
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c.  remains in effect for the duration of the school’s participation under this part, except that the plan and its 
implementation shall be regularly monitored and revised as necessary based on student needs to ensure that all 
students are provided opportunities to meet the challenging State academic standards; 

Response: 
The plan will remain in effect for the duration of the school’s participation under this part, except that the plan and its 
implementation shall be regularly monitored and revised as necessary. 

 

d.  is available to the local educational agency, parents, and the public, and the information contained in such plan 
shall be in an understandable and uniform format and, to the extent practicable, provided in a language that the 
parents can understand. 

Response: 
A copy of the entire Title I Plan is on file in the Title I district office.  In the school building, a copy is available in the front office 
and in the Parent Engagement Room.  Additionally, a link to the Title I Plan is included on the school’s website.  

4.   ESSA Requirements to Include in your Schoolwide Plan 
a.  Define how your interventions are evidence-based; or other effective strategies to improve student achievement. 

Sec. 1111(d)(B) 

 

Response: 
See evidence-based interventions/strategies on the Title I Planning Budget. 

b.  Describe how the school will use and implement effective parent and family engagement strategies under Section 
1116, Sec. 1112(b)(7), and Sec. 1112(e)(3)(C) for parents of English Learners.   

Response: 
We will involve parents in an organized, ongoing, and timely way in the planning, review, and improvement of school-wide 
programs and the school parental involvement policy by including parents in the preparation of this school-wide planning 
document. As a Title I school, the principal will present sessions explaining Title I to parents. A parent committee was formed 
and will continue for the purpose of developing a parent compact and a parent involvement plan. 
We will conduct an annual meeting, at a convenient time, to inform parents about the school’s Title I program, the nature of 
the Title I program, the parents’ requirements and the school parental involvement policy, the school-wide plan, and the 
school-parent compact and encourage and invite all parents to attend. We will update the school parental involvement 
policy periodically to meet the changing needs of parents and the school and distribute it to the parents of participating 
children and make the parental involvement plan available to the local community by conducting periodic meetings with 
parents, asking for feedback through surveys, and distributing through brochures, handouts, webpages, messenger calls, 
emails. 
  
Early in the school year, curriculum night will be held to inform parents about state standards, routines and procedures. 
Parents will be able to discuss with their child’s/children’s teacher(s), grade level curriculum, state standards and teacher 
expectations.  An overview of the Georgia Milestone testing will be provided during curriculum night. Student-led 
conferences will allow for students to share their progress on ELA, Math, Science and Social Studies Standards. 
  
 Throughout the school year, PTO nights will focus on the areas of Writing, Reading, Math, Science, Social studies, and GA 
Milestones will highlight important information in these content areas with parents. At these meetings, we will provide 
parents with timely information about the Title I program, a description and explanation of the curriculum in use at the 
school, the forms of academic assessments used to measure student progress, and the proficiency levels students are 



 

 
 

expected to meet, and provide opportunities for regular meetings, if requested by parents, to formulate suggestions and to 
participate, as appropriate, in decisions relating to the education of their child, and respond to any such suggestions as soon 
as practicably possible during the Title 1 Information Night conducted annually 
  
In addition, Parent Workshops will be conducted throughout the year on these subjects, as well as on additional parent 
engagement topics such as homework help, accessing technology, etc. We will offer a flexible number of meetings, such as 
meetings in the morning or evening, and may provide, with funds provided under Title I, transportation, child care, or home 
visits.  We will provide materials and training during these workshops to help parents to work with their child to improve 
their child’s achievement, such as literacy training and using technology, as appropriate, to foster parental involvement and 
will send home reference guides, websites, and links to various webinars to help parents. 
  
 Our Parent Involvement Paraparo will coordinate parent volunteers help with routine duties such as making copies for 
teachers, working with small groups, participating in teacher appreciation week, and volunteering during various school 
events.  Additional opportunities for parent involvement throughout the year include: 
  
 School Council                                        Red Ribbon Week 
Career Day                                                           Partners in Education 
Helen Ruffin Reading Bowl Volunteer   Grandparents Day 
Media Center Volunteer                                     Veterans Day 
Field day                                            Monthly Community Meetings 
Relay for Life (School Carnival)                         PTO               
4-H                                                             
Black History month Programs through ASEP                                                                                     
Skate nights 

 

Our Parent Resource Room will be available to parents to check out materials to help their students in the areas of Reading, 
Writing, Math, Science, and Social Studies. 
  
 Our Parent Involvement Parapro will be available as a resource and connecting point for parents with communication about 
school events related to our Title I plan and to promote Parent and Family Engagement in the school. 
  
Teachers will send home monthly newsletters specific to their classes. A school-wide newsletter and parent involvement 
newsletter will be sent out every month. Parent and student-led conferences will be held at least twice yearly. The school 
webpage will be updated regularly and provide information about upcoming opportunities for parent/family involvement.  
Teachers and parents will communicate regularly through student agendas, email and/or by phone. Events will also 
advertised through the use of flyers, daily school announcements, the school webpage, calling posts, and special signs 
around the community and/or the school marquee board. 
  
 We recognize that while most of our parents speak and read English, we do have some parents whose native language is not 
English. Moreover, some of these parents have not become proficient enough in English to effectively understand verbal 
and/or written communication. In an effort to ensure that school-to-home and home-to-school communications about 
school-level programs and activities will be accessible to these parents, and every effort will be made to provide these 
parents with materials in their native language. 

 

In addition, we will provide training to educate the teachers, pupil services personnel, principal, and other staff in how to 
reach out, communicate, and work with parents as equal partners in the value and utility of contributions of parents, ways 
to implement and coordinate parent programs, and build ties between parents and the school by providing professional 
development on a yearly basis. 



 

 
 

  
Parent input has been solicited in a number of formats, including school council and PTO meetings, a parent survey, and a 
school newsletter that is sent home. Data from the parent survey and information gained during school events will be used 
to review and revise the parent involvement plan for the 2019-2020 school year. 
  
We will provide full opportunities, to the extent practicable, for the participation of parents with limited English proficiency, 
parents with disabilities, and parents of migratory children including providing information and school reports required 
under section 1111 of the ESEA in an understandable and uniform format. 
  
To implement the parent engagement program, Pate’s Creek Elementary will budget for the following items to include as 
needed: 
• Child care during school activities for parents 
• Purchased professional or technical services to work with and assist parents (as needed) 
• Supplies (i.e., technology supplies, software, textbooks, consumable instruction, binders, paper clips, etc.) 



 

 
 

Throughout the school year, PTO nights will focus on the areas of Writing, Reading, Math, Science, Social studies, and GA 
Milestones will highlight important information in these content areas with parents. At these meetings, we will provide parents 
with timely information about the Title I program, a description and explanation of the curriculum in use at the school, the forms of 
academic assessments used to measure student progress, and the proficiency levels students are expected to meet, and provide 
opportunities for regular meetings, if requested by parents, to formulate suggestions and to participate, as appropriate, in 
decisions relating to the education of their child, and respond to any such suggestions as soon as practicably possible during the 
Title 1 Information Night conducted annually 
  
In addition, Parent Workshops will be conducted throughout the year on these subjects, as well as on additional parent 
engagement topics such as homework help, accessing technology, etc. We will offer a flexible number of meetings, such as 
meetings in the morning or evening, and may provide, with funds provided under Title I, transportation, child care, or home 
visits.  We will provide materials and training during these workshops to help parents to work with their child to improve 
their child’s achievement, such as literacy training and using technology, as appropriate, to foster parental involvement and 
will send home reference guides, websites, and links to various webinars to help parents. 

 

Our Parent Involvement Paraparo will coordinate parent volunteers help with routine duties such as making copies for 
teachers, working with small groups, participating in teacher appreciation week, and volunteering during various school 
events.  Additional opportunities for parent involvement throughout the year include: 
  
 School Council                                        Red Ribbon Week 
Career Day                                                           Partners in Education 
Helen Ruffin Reading Bowl Volunteer   Grandparents Day 
Media Center Volunteer                                     Veterans Day 
Field day                                            Monthly Community Meetings 
Relay for Life (School Carnival)                         PTO               
4-H                                                             
Black History month Programs through ASEP                                                                                     
Skate nights 

 

Our Parent Resource Room will be available to parents to check out materials to help their students in the areas of Reading, 
Writing, Math, Science, and Social Studies. 
  
 Our Parent Involvement Parapro will be available as a resource and connecting point for parents with communication about 
school events related to our Title I plan and to promote Parent and Family Engagement in the school. 
  
Teachers will send home monthly newsletters specific to their classes. A school-wide newsletter and parent involvement 
newsletter will be sent out every month. Parent and student-led conferences will be held at least twice yearly. The school 
webpage will be updated regularly and provide information about upcoming opportunities for parent/family involvement.  
Teachers and parents will communicate regularly through student agendas, email and/or by phone. Events will also 
advertised through the use of flyers, daily school announcements, the school webpage, calling posts, and special signs 
around the community and/or the school marquee board. 



 

 
 

We recognize that while most of our parents speak and read English, we do have some parents whose native language is not 
English. Moreover, some of these parents have not become proficient enough in English to effectively understand verbal and/or 
written communication. In an effort to ensure that school-to-home and home-to-school communications about school-level 
programs and activities will be accessible to these parents, and every effort will be made to provide these parents with materials in 
their native language. 

 

In addition, we will provide training to educate the teachers, pupil services personnel, principal, and other staff in how to reach 
out, communicate, and work with parents as equal partners in the value and utility of contributions of parents, ways to implement 
and coordinate parent programs, and build ties between parents and the school by providing professional development on a yearly 
basis. 
  
Parent input has been solicited in a number of formats, including school council and PTO meetings, a parent survey, and a school 
newsletter that is sent home. Data from the parent survey and information gained during school events will be used to review and 
revise the parent involvement plan for the 2019-2020 school year. 
  
We will provide full opportunities, to the extent practicable, for the participation of parents with limited English proficiency, 
parents with disabilities, and parents of migratory children including providing information and school reports required under 
section 1111 of the ESEA in an understandable and uniform format. 
  
To implement the parent engagement program, Pate’s Creek Elementary will budget for the following items to include as needed: 
• Child care during school activities for parents 
• Purchased professional or technical services to work with and assist parents (as needed) 
• Supplies (i.e., technology supplies, software, textbooks, consumable instruction, binders, paper clips, etc.) 



 

 
 

c.  If a middle or high school, describe how the school will implement strategies to facilitate effective transitions for 
students from middle grades to high school and from high school to postsecondary education including, if 
applicable— 
i.   through coordination with institutions of higher education, employers, and other local 

partners; and 
ii.    through increased student access to early college high school or dual or concurrent enrollment opportunities, or 

career counseling to identify student interests and skills. Sec. 
1112(b)(10) 

Response: 
N/A 

 

PART 11:  School-Based Implementation and Monitoring 

● Schools will complete a monthly action plan for each goal, which will include specific 

action items aligned to the CSIP. 

● Monthly action plans should be written at the end of each month for the upcoming 

month.   

● It is recommended that teams are created to write and monitor the implementation of 

these monthly action plans. 

● Leadership teams should conduct reviews of the monthly action plans to check for 

alignment to the CSIP and make adjustments as needed. 

 

PART 12: Monitoring and Accountability of District Leadership Team 

● Assistant Superintendents of School Leadership are expected to engage principals in 

progress checks related to progress on the CSIP. 

● District Support Talks will be conducted in August/September and January/February.  

Principals will have the opportunity to share their school improvement work and 

request additional departmental support and resources. 
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Leadership Team Resources 
 

Effective Leadership Team Stages  
Stage 1 Principal Actions School Actions 

 ● Define the roles and responsibilities for the 
instructional leadership team 

● Support and lead teacher team meetings, 
● Lead data-driven instructional cycles 
● Conduct teacher observations/evaluations, 

providing feedback  
● Assess the alignment of the current instructional 

leadership team members to the school’s vision, 
mission, approach to instruction, and culture, and 
take immediate steps to remove or replace any 
members who are unwilling or unable to carry out 
the current expectations.  

● Model effective team meeting protocols and 
processes for looking at student outcomes and 
planning responsive strategies.  

● Create monitoring systems to track the work of 
instructional leadership team members and their 
teams, looking at consistency and quality of 
implementation.  

● Ensure the processes and roles of the instructional 
leadership team are clear to all members of the 
staff.  

 

● Leadership team roles and 
responsibilities are clear and 
transparent to all in the school.  

● Identified leadership team members 
have an IDP (Individualized 
Development Plan) based on their 
strength and growth areas.  

● Leadership team members take part 
in regular learning walks during 
which they are looking for the 
implementation of specific practices 

● Leadership team meetings focus on 
student work and formative data.  

Stage 2 Principal Actions School Actions 

 ● Design year-long professional learning for the 
instructional leadership team members to build 
consistency in their assessment of teacher 
practice.  

● Build capacity of instructional leadership team 
members to conduct observations and provide 
effective feedback.  

● Develop reporting systems so that instructional 
leadership team members can share feedback, 
input, and concerns of the teams they are leading.  

● Create clarity around decision-making, especially 
letting staff know when a decision will be yours or 
made by consensus.  

● Develop a succession plan for essential roles on 
the instructional leadership team.  

● The leadership team models and 
enforces school wide philosophy, 
core values, responsibility, and 
efficacy.  

● The leadership team members 
conduct walkthroughs and provide 
effective collective feedback and 
coaching.  

● Leadership team members have 
clear and consistent ways in which 
to share the concerns, challenges, 
and successes of the teams they are 
leading.  

● Leadership team members use 
protocols and processes to lead 



 

 
 

their departmental or grade-level 
teams.  

Stage 3 Principal Actions School Actions 

 ● Build systems for distributed leadership through 
which members of the leadership team manage 
specific initiatives and grade level teams or 
departments.  

● Leadership team members have a 
relentless focus on data while using 
protocols and processes to lead 
autonomous projects.  

 
Analyzing your Leadership Team 

 
● Conduct a personality assessment to ensure you have a variety of personalities, strengths, and 

communication skills.  

o Various personality tests to use: 

▪ Myers-Briggs 

▪ Colors 

▪ 16personalities 

▪ DISC 
● Select team members based on assessment results to ensure a balanced leadership team. 

o 5 Questions to consider when selecting team members: 

▪ Does the person have a strong character? Any doubt at this point should 

disqualify a person. His or her character is foundational to everything else. No 

matter how qualified a person may seem, if he or she has questionable 

character, problems will develop in short order. 

▪ Does the person have the competency and skills to do the work? This question 

is so obvious that it may seem silly to engage this issue. I, though, have 

admittedly brought people to different leadership teams without doing due 

diligence on their competency and skills for the job. Typically I like them 

personally and like their personalities. But hiring friends and fun people to do a 

job for which they are not qualified is a recipe for disaster. 

▪ Does the chemistry of the person match the team and the leadership? Many 

have undoubtedly served on teams with highly competent people. But 

sometimes that person acts like a self-serving jerk. Regardless of how 

competent and gifted he or she is, that type of toxic behavior can destroy a 

team. 

▪ Will the person align with the vision of the leadership? If you are on a 

leadership team and you disagree with the major direction of the leadership, 

get off the team. If you are a leader seeking to bring a person on the team, and 

you sense that he or she does not align with your vision, run from that choice 

immediately. A team with diverse visions is not a team at all. 

▪ Can you trust the person? Ultimately the trust issue here is whether or not the 

person is looking after their own interests and preferences or the interests of 



 

 
 

the team, the leader, and the organization. If you have to wonder what the 

motivation is of a prospective team member, you really need to move on to the 

next choice. 
o Determining who will stay and who will be removed.  

o What skill set does each member bring to the table? How do you know?  

o Where are your gaps? How do you know they are gaps?  

o What are you entrusting them to do?  

o Become familiar with the GADOE High Impact Leadership Team Rubric 

 

Utilizing the Leadership Team to Develop the Continuous School Improvement Plan 

 

● Use performance and process data to evaluate the previous years’ goal attainment. Determine if 

action steps need to change.  

● Jointly identify goals for student learning/outcomes 

● Jointly identify goals for adult learning outcomes 

● Jointly developing research-based action steps to address each goal, including HOW the 

activity/action will be monitored for outcomes 

● Determine a process for monitoring the plan throughout the school year.  

 
Actions for Stage 1 

 

● Set Norms 

o The group will set norms together to be reviewed before each meeting and allow for an 

open and trusting atmosphere. 
o Possible tools to use:  

▪  https://learningforward.org/docs/default-source/learning-system/ls-sum13-

creating-norms-tool.pdf  

▪ https://www.ccl.org/articles/leading-effectively-articles/the-real-world-guide-

to-team-norms/ 
▪ https://schoolreforminitiative.org/doc/forming_ground_rules.pdf 

 

● Define the Roles and Responsibilities of the team created by the administrative team 

o Leaders should have a roles/responsibility agreement for each team member.  
o Leaders should consider the skills needed to ensure an effective leadership team 

 

● Review the roles and responsibilities for each team member  

o Allow time for clarification/questions/justification, if needed.  
      

● Creating an Agenda 

https://learningforward.org/docs/default-source/learning-system/ls-sum13-creating-norms-tool.pdf
https://learningforward.org/docs/default-source/learning-system/ls-sum13-creating-norms-tool.pdf
https://www.ccl.org/articles/leading-effectively-articles/the-real-world-guide-to-team-norms/
https://www.ccl.org/articles/leading-effectively-articles/the-real-world-guide-to-team-norms/
https://schoolreforminitiative.org/doc/forming_ground_rules.pdf


 

 
 

o See document: Develop the Leadership Team Agenda Standard Operating Process 

http://www.gadoe.org/School-Improvement/School-Improvement-

Services/Pages/Cultivating-and-Distributing-Leadership.aspx  

 

 

● GADOE: High Impact Leadership Team Assessment  

o See document: High Impact Practice Leadership Team Rubric And GSPS Leadership And 

Planning & Organization Key Standards http://www.gadoe.org/School-

Improvement/School-Improvement-Services/Pages/Effective-Leadership.aspx  
o Each member will score the assessment individually  
o The leadership team will review the scores and discuss as a team to determine 

consensus 

 

● Define Collective Efficacy for the team and study the impact on student achievement 

o Define Collective efficacy and study Bandura (1997) and Hattie’s work(2017) around the 

impact.  

▪ https://vimeo.com/267382804 

▪ https://journals.sagepub.com/doi/10.1111/1467-8721.00064  

▪ http://www.ascd.org/publications/educational-

leadership/mar18/vol75/num06/The-Power-of-Collective-Efficacy.aspx 

▪ https://thelearningexchange.ca/collective-teacher-efficacy/ 
*Almost 20 years apart with the research but it still remains one of the biggest impacts.  

 

● Provide professional development and protocols for learning walks, Looking at Student Work, 

and looking at formative and summative data 

o These protocols should be used with real experiences and not just a review. Allow for 

leadership team members to get comfortable contributing using protocols. 

▪ http://www.ascd.org/publications/books/109037/chapters/Protocols-for-

Examining-Student-Work.aspx  

▪ http://cce.org/work/quality-performance-assessment/tools-resources  

▪  https://www.nsrfharmony.org/wp-

content/uploads/2017/10/StudentWorkAnalysis_0.pdf  
▪ https://proposals.learningforward.org/handouts/Washington2015/K06/protoco

ls%20handout%20combined%2012-4-15.pdf 

Actions for Stage 2 
 

● Conduct a data dig using multiple sources to determine the focus for professional 

development, which will be framed around identified needs and district priorities 

o https://www.schoolreforminitiative.org/download/data-mining-protocol/  
o  http://cce.org/files/Data-Analysis-Protocol.pdf  

http://www.gadoe.org/School-Improvement/School-Improvement-Services/Pages/Cultivating-and-Distributing-Leadership.aspx
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o https://www.nsrfharmony.org/wp-content/uploads/2017/10/DataAnalysis.pdf  

 

● The leadership team will calibrate walkthroughs to ensure all members are in agreement of 

what practices are being monitors/expectations 

o https://www.state.nj.us/education/AchieveNJ/teacher/iqt/execution/calibration.pdf  

 

● Determine how the team will monitor instructional practices learned through professional 

learning opportunities 

o http://www.gadoe.org/School-Improvement/School-Improvement-

Services/Pages/Ensuring-High-Quality-Instruction-Classroom.aspx  
o https://gtlcenter.org/technical-assistance/professional-learning-modules/preparing-

educators-evaluation-and-feedback-planning-professional-learning-PLM  
o https://gtlcenter.org/technical-assistance/professional-learning-modules/using-teacher-

evaluation-data-inform-professional-learning  

 

● Leadership team members will meet with respective grade levels/departments to discuss 

collected data and determine next steps.  Leadership team members will report to the larger 

LT. 

 

● Leadership team participates in micro-credentialing in Providing Effective Feedback to Your 

Peers  

o Sign in to https://launchpad.classlink.com/home for Microcredential (once enrolled) 

 

● Leadership team members will become familiar with Learning Forward’s Problem Solving 

Protocol to address concerns and challenges that are posed in meetings.  

o  https://learningforward.org/docs/default-source/jsd-february-

2014/tool351.pdf?sfvrsn=2  
 

 

● Leadership team meetings maintain a relentless focus on monitoring the school improvement 

plan  

 
Actions for Stage 3 

 

● School leaders assign autonomous projects for leadership team members to lead.  

 

● Leadership team meetings are focused on reporting data, problem solving, and deciding 

actions.  

 

https://www.nsrfharmony.org/wp-content/uploads/2017/10/DataAnalysis.pdf
https://www.state.nj.us/education/AchieveNJ/teacher/iqt/execution/calibration.pdf
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School Name 

DATE 

HIGH IMPACT PRACTICE LEADERSHIP TEAM RUBRIC AND  
GSPS LEADERSHIP AND PLANNING & ORGANIZATION KEY STANDARDS 

Concept Level 4 Exemplary Level 3 Operational Level 2 Emerging Level 1 Not Evident 

1. Comprised of 
the right people 
and represents 

the school 
community: 

Team members are 
purposefully and 
intentionally identified and 
selected based on a set of 
criteria for an 
interdisciplinary and 
inclusive team that 
represents a variety of 
experiences, 
responsibilities, and the 
school community.  The 
right people are in the 
right role. Duties and 
responsibilities change as 
tasks evolve. Team 
members clearly 
understand the role of the 
team.  When appropriate, 
the team involves a wider 

Team members are 
purposefully and 
intentionally identified 
and selected based on a 
set of criteria for an 
interdisciplinary and 
inclusive team that 
represents a variety of 
experiences, 
responsibilities, and the 
school community. 

A school leadership 
team exists but is 
composed only of a 
limited number of 
administrators and/or 
instructional staff 
without intentional 
selection of the team 
members to reflect 
representation of the 
school community. 

No leadership team 
exists.  The principal 
and/or the 
administrative team 
primarily make(s) 
decisions that impact 
the school 
community. 



 

 
 

range of stakeholders for 
relevant issues. 

Evidence  

Action Steps  

Monitoring & 
Evaluation 

 

2. Meets 
regularly: 

The leadership team 
develops a year-long 
schedule and meets 
regularly (a minimum of 
once per month). The 
leadership team meetings 
are a valued part of the 
school’s culture and take 
place with or without the 
principal serving as the 
facilitator.   

The leadership team 
develops a year-long 
schedule and meets 
regularly (once or twice 
per month). 

The leadership team 
meets as needed.  
Meetings are rarely 
scheduled in advance. 

The leadership team 
does not meet. 

Evidence  

Action Steps  

Monitoring & 
Evaluation 

 

3. Establishes 
processes and 
protocols for 

team 
collaboration: 

The leadership team has 
flexible but clearly defined 
processes for shared 
decision making and 
problem solving.  There is 
strong evidence that 
decisions are made 
collaboratively.  Protocols 
and an organized 
framework for conducting 
business are consistently 
implemented.  These 
processes keep the work 
of the leadership team 
focused and maximize the 
talents of the team 
members involved. 

The leadership team has a 
clearly defined process 
for shared decision 
making and problem 
solving. There is some 
evidence of collaborative 
decision making.  A 
protocol for conducting 
business and an organized 
framework exist to guide 
the work of the team. 

School decisions are 
centrally controlled 
and distributed to the 
team with minimal 
evidence of 
collaborative decision 
making.  Attempts are 
made to implement a 
protocol for 
conducting business 
and an organized 
framework to guide 
the work of the 
leadership team. 

A clear protocol for 
conducting business 
and processes for 
collaborative decision 
making do not exist. 

Evidence       



 

 
 

Action Steps  

Monitoring & 
Evaluation 

 

4. Is data-driven: 

The school leadership 
team is highly data-driven; 
acquiring, analyzing, and 
displaying useful and 
current data and 
identifying relevant data 
patterns to make decisions 
and solve problems. The 
team understands that 
being data driven is a 
cyclical process that leads 
to new ideas, questions, 
and possibly the need for 
more data. 

The school leadership 
team gathers and 
analyzes a variety of data 
in a timely manner to 
make decisions, solve 
problems, and implement 
the school improvement 
process.  The team uses 
diagnostic, process, and 
formative assessment 
data in addition to 
summative data. 

The school leadership 
team gathers some 
data to make decisions 
and solve problems, 
but it tends to be 
summative and is not 
necessarily timely. 

There is little or no 
evidence of the use of 
data to guide and 
inform decision-
making and problem-
solving tasks.  Data is 
rarely used to 
develop, implement, 
and monitor school 
improvement 
processes. 

Evidence  

Action Steps       

Monitoring & 
Evaluation 

 

5. Is engaged in 
the right work: 

The leadership team 
systematically focuses 
their work within the 
established purpose and 
vision.  Members play an 
active role in 
implementing, supporting, 
and monitoring school 
improvement initiatives 
that support student and 
staff achievement.  The 
team frequently reflects 
on their actions to ensure 
alignment to the purpose 
and vision and to ensure 
effective strategies and 
processes are in place.  
The team is open to 
modify actions, strategies, 
and processes as 
circumstances change. 

The work of the 
leadership team aligns 
with its established 
purpose and vision. 
School leadership team 
meetings are centered on 
student achievement and 
continuous school 
improvement issues or 
initiatives. 

The team understands 
the vision and purpose 
of the leadership team. 
Topics extend beyond 
management issues to 
include student 
achievement, but tend 
to be unsystematic and 
without a clear focus. 

Topics relate to 
management only 
with no clear purpose 
or vision for the 
team’s work. 
Discussions focus on 
issues and concerns 
in random fashion 
with the principal 
fielding these and 
attempting to address 
them rather than 
engaging the team in 
collaborative problem 
solving. 



 

 
 

Evidence  

Action Steps  

Monitoring & 
Evaluation 

 

6. Ensures a 
process of 
continuous 
improvement: 

Evidence supports that 
systematic improvement 
processes are in place that 
deliberately target issues 
within the school. The 
leadership team continuously 
addresses the questions: 
● Where are we now? 
● Where are we going?  
● How will we get there?  
The school improvement 
cycle includes a fully 
developed school 
improvement plan, 
monitoring the 
implementation of initiatives, 
and using data to evaluate 
the impact of interventions.  
This cycle ensures a direct 
impact on student 
achievement, instructional 
practices, and organizational 
effectiveness. 

Evidence supports that 
systematic improvement 
processes are in place that 
deliberately target issues 
within the school.  The 
leadership team 
continuously addresses the 
questions: 
● Where are we now? 
● Where are we going? 
● How will we get there? 
These questions serve as a 
means to monitor the 
implementation of initiatives 
and evaluate their impact on 
student achievement and 
instructional effectiveness. 

There is some evidence 
that improvement 
processes exist, but these 
processes are random 
and do not intentionally 
target issues directly 
impacting student 
achievement or 
instructional practices. 

There is little or no 
evidence of a systematic 
process for continuous 
improvement. 

Evidence     

Action Steps     

Monitoring & 
Evaluation 

    

7. 
Communication 
is effective and 

consistent: 

The school community is 
aware of and engages in a 
process to exchange ideas 
and provide input to the 
leadership team.  The 
leadership team actively 
seeks input and 
encourages multiple 
perspectives.  The 
leadership team reviews 
and takes into account the 
input before relevant 

A process is in place that 
ensures communication is 
two way.  Information 
and ideas reach classroom 
teachers.  Likewise, 
teachers not on the 
leadership team engage 
in a process that allows 
for the exchange of ideas 
and input regarding 
important decisions. 

A method for 
communication exists 
that allows for 
information to be 
effectively distributed 
out to stakeholders, 
but a process for two-
way communication is 
not effectively 
implemented.    

A system to ensure 
the flow of 
information and 
exchange of ideas 
does not exist. 



 

 
 

decisions are made.  This 
two-way communication 
process supports a shared 
vision in the school and 
cultivates an environment 
of trust and collaboration. 

Evidence  

Action Steps  

Monitoring & 
Evaluation 

 

8. Develops the 
leadership skills 
of team members 
and builds 
leadership 
capacity: 

The leadership team 
exhibits a sense of collective 
responsibility and has the 
mindset of empowering all 
personnel in the school to 
lead where they operate.  
The leadership team 
involves and encourages all 
personnel to lend 
themselves to meaningful 
work tied to the school 
vision and goals.  The 
principal builds the capacity 
of the leadership team 
through ongoing 
professional learning and 
consequential tasks 
embedded in the work.  The 
leadership team members 
in turn provide professional 
learning to support the 
function of a variety of 
schoolwide teams and build 
the leadership capacity of 
staff members. 

Team members are 
provided with and pursue 
professional learning 
opportunities to enhance 
their personal growth as a 
team member.  
Professional learning is 
ongoing and embedded in 
the work of the team.  
Leadership team members 
ensure the formation and 
training of a variety of 
schoolwide teams whose 
members perform essential 
tasks linked to the school 
vision and goals. 

Team members 
sporadically receive 
training to develop 
leadership skills, but 
topics are often isolated 
and not embedded in 
the work of the team.  
Leadership team 
members attempt to 
form a variety of 
schoolwide teams with 
limited professional 
learning to support 
implementation. 

Team members rarely 
receive professional 
learning to build 
leadership skills or 
enhance personal 
growth.  Efforts to 
build leadership 
capacity, within the 
school, do not exist. 

Evidence  

Action Steps  

Monitoring & 
Evaluation 

 

 
 



 

 
 

      
 
 
 
 

Determine Root Causes:  5 Why Protocol 
 

This process will help a team to look several layers below the surface symptoms to determine 
underlying, deeper causes. Although the name suggests going down five levels, it is more 
important to go to a level that allows the team to address a cause it can take action to address. 
For example, the team may not be able to address the cause of the problem that some parents 
do not or cannot help students with their homework, but it could change homework 
procedures or create a program to help students with homework. 
 

Step Action 

Purpose Explain that this analysis can help identify root causes, develop better 
solutions, and identify the data needed to verify assumptions about 
causes.  

Problem Statement Write a sentence or two that defines the gap in performance or the 
symptoms, but that does not list the causes or drivers of the problem.  

Ask WHY #1 Ask why the problem occurs and write down an answer that the team will 
agree to take to a deeper level. 

Ask WHY #2 Ask why that driver occurs 

Ask WHY #3-#5 Continue until an actionable cause has been uncovered; if no actionable 
cause can be identified, generate another level-one cause of the problem 
and repeat the process.  

Determine data to needed to 
verify the cause 

Identify the data that could verify whether the cause identified is truly the 
cause; determine where and how to access the data.  
 
If no data can be collected, identify solutions to test on small-scale before 
implementing any large scale or permanent change.  

 

 
 
      
 
      

Adapted from GLISI, 2009 



 

 
 

 
 
 

CSIP Template 
 

Student Performance Goal #1:  
Pate’s Elementary School will increase the percentage of students in grades 3 through 5 scoring 
proficient and above on the 2020 Georgia Milestones End-of-Grade assessment in English Language Arts 
from 37% to 42%. 

HCS Strategic Priority: 
Strengthen the core business of learning 

HCS Core Beliefs and Commitments: 
We believe each child can learn at or above grade level and will have an equal opportunity to do so. 

 
Actions, Strategies, and 

Interventions 
Expected Learning Outcomes 
of Actions, Strategies, and/or 

Interventions 

Professional Learning  
Needed 

Methods of 
Monitoring 

Utilize the balanced models of 
instruction in the area of 
Reading (Guided Reading 
Groups, Writing Workshop, 
Phonics/Vocabulary Resources, 
Open Court, Leveled book sets, 
F&P and additional software 
resources for ELA: Moby Max, 
USA TestPrep) 

Increased student achievement 
in ELA 

Increased student skills with 
phonemic awareness, phonics, 
and reading comprehension 

Lexile Training 

 

DOK in ELA 

 

Guided Reading 

 

Phonics 

 

Writing 

F&P Scores 

 

MAP Reading & Language 
Scores 

 

Early Literacy 
Assessments (K) 

 

Bi-weekly Reading CFA’s 
Lesson Plans 

 

Focused Walkthroughs 

Implement systematic 
collaborative planning structures 
and processes to ensure 
teachers are  planning, 
developing assessments, and 
analyzing assessment results to 
guide instruction and improve 

student outcomes (Teacher 

training on Lexiles, vertical ELA 
planning, ILT provided PD and 
observation cycles, ELA 
workshops/conferences, DOK) 

Increased student achievement 
in ELA 

Increased rigor embedded 
within lessons 

 

 

Collaborative Planning  

 

Lexile 
      
Data Analysis  
 
Teacher training on 
Lexiles, vertical ELA 
planning, ILT provided PD 
and observation cycles, 
ELA 
workshops/conferences, 
DOK 

 

 

Lesson Plans 

 

Planning 
Agendas/Minutes 

 

Focused Walkthroughs 

 

 



 

 
 

Implement a family engagement 

program that focuses on building 
relationships and connecting 
school and home for ELA 
learning (Parent Resource Room, 
PIP, Parent Workshops, Student-
led Conferences, Literacy PTO 
Night, ELA Showcase Nights) 

Increased family participation in 
school events 

Increased student achievement 
in ELA 

 

 

 

Effective parent 
engagement strategies in 
ELA 

Parent Resource Room 

checkouts/sign-ins 

Parent attendance sheets 

Implement a viable ELA tutoring 
program for identified students 
that will include but not be 
limited to before, after, and 
during the school day tutoring, 
as well as Saturday school and 
virtual tutoring experiences. 
(Title I Tutors, LLI, FEV) 

Increased student achievement 
in ELA 

  

 

LLI for Title tutors 

 

Bi-weekly CFA’s 

 

F&P Scores 

 

MAP 

Increase the rigor of ELA 
instruction and/or assessments 
by utilizing the Depth of 
Knowledge (DOK) levels in 
planning, instruction, tasks, and 
assessments. 

Increased student achievement 
in ELA 

Increased rigor embedded 
within lessons 

 

 

 

DOK 

 

Lesson Plans 

 

Planning 
Agendas/Minutes 

 

Focused Walkthroughs 

 

Bi-Weekly CFA’s 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
      
 
 



 

 
 

      
Student Performance Goal #2: 
Pate’s Creek Elementary will increase the percentage of students in grade 5 scoring proficient and above 
on the 2020 Georgia Milestones End-of-Grade assessment in Science from 29% to 37%. 

HCS Strategic Priority: 
Strengthen the core business of learning 

HCS Core Beliefs and Commitments: 
We believe each child can learn at or above grade level and will have an equal opportunity to do so. 

 
Actions, Strategies, and 

Interventions 
Expected Learning Outcomes 
of Actions, Strategies, and/or 

Interventions 

Professional Learning  
Needed 

Methods of 
Monitoring 

Utilize the balanced models of 
instruction in the area of Science 
(5E model of instruction, Flex 
week science segments, IF 2x a 
week, Scholastic Super Science 
Readers, science kits and labs, 
and integrating Science into ELA 
through leveled texts, and 
additional software resources: 
USA Test Prep, Moby Max, 
Generation Genius) 

Increased student achievement 
in Science 

Increased student skills with 
science core knowledge and 
skills, investigation & 
connections, evaluating 
information, communicating 
findings, and cross-cutting 
concepts 

5E 

 

3-D Science 

 

DOK in Science 

 

 

Bi-weekly Science CFA’s 

 

Lesson Plans 

 

Focused Walkthroughs 

Implement systematic 
collaborative planning structures 
and processes to ensure 
teachers are  planning, 
developing assessments, and 
analyzing assessment results to 
guide instruction and improve 
student outcomes (Teacher 
training on 5E vertical science 
planning, ILT provided PD and 
observation cycles, Science 
workshops/conferences, DOK) 

Increased student achievement 
in science 

Increased rigor embedded 
within science lessons 

 

 

Collaborative Planning  

 

Data Analysis  

 

Teacher training on 5E 
vertical science planning, 
ILT provided PD and 
observation cycles, 
Science 
workshops/conferences, 
DOK 

 

Lesson Plans 

 

Planning 
Agendas/Minutes 

 

Focused Walkthroughs 

 

 

Implement a family engagement 
program that focuses on building 
relationships and connecting 
school and home for ELA 
learning (Parent Resource Room, 
PIP, Parent Workshops, Student-
led Conferences, Science PTO 
Night, Science Showcase Nights) 

Increased family participation in 
school events 

Increased student achievement 
in Science 

 

 

 

Effective parent 
engagement strategies in 
Science 

Parent Resource Room 
checkouts/sign-ins 

Parent attendance sheets 

Implement a viable Science 
tutoring program for identified 

Increased student achievement 
in Science 

5E for Tutors Bi-weekly CFA’s 

 



 

 
 

students that will include but not 
be limited to before, after, and 
Saturday school and virtual 
tutoring experiences. (Tutors, 
FEV) 

  

 
 F&P Scores 

 

MAP 

Increase the rigor of Science 
instruction and/or assessments 
by utilizing the Depth of 
Knowledge (DOK) levels in 
planning, instruction, tasks, and 
assessments (including real-life 
applications through field trips). 

Increased student achievement 
in Science 

Increased rigor embedded 
within lessons 

 

 

 

DOK in Science 

 

Lesson Plans 

 

Planning 
Agendas/Minutes 

 

Focused Walkthroughs 

 

Bi-Weekly CFA’s 

      
 

 
Student Performance Goal #3: 
Pate’s Creek Elementary School will increase the percentage of students in grades 3 through 5 scoring 
proficient and above on the 2020 Georgia Milestones End-of-Grade assessment in Math from 39% to 
44%. 

HCS Strategic Priority: 
Strengthen the core business of learning 

HCS Core Beliefs and Commitments: 
We believe each child can learn at or above grade level and will have an equal opportunity to do so. 

 
Actions, Strategies, and 

Interventions 
Expected Learning Outcomes 
of Actions, Strategies, and/or 

Interventions 

Professional Learning  
Needed 

Methods of 
Monitoring 

Utilize the balanced models of 
instruction in the area of Math 
(CRA model, Number Talks, 
SMP’s, Guided Math, Problem-
solving, authentic learning, and 
additional software resources 
for Math: Moby Max, USA Test 
Prep) 

Increased student achievement 
in math 

Increased student skills with 
math core knowledge & skills, 
SMP’s, application & problem-
solving, and authentic 
connections) 

CRA 

 

SMP’s 

 

DOK in Math 

 

Guided Math 
 

GLOSS Scores 

 

MAP Math  Scores 

 

Weekly Math CFA’s 

 

Lesson Plans 

 

Focused Walkthroughs 

Implement systematic 
collaborative planning structures 
and processes to ensure 
teachers are  planning, 
developing assessments, and 
analyzing assessment results to 
guide instruction and improve 

Increased student achievement 
in Math 

Increased rigor embedded 
within lessons 

 

 

Collaborative Planning  

 

CRA 

 

Guided Math 

 

Data Analysis  

Lesson Plans 

 

Planning 
Agendas/Minutes 

 

Focused Walkthroughs 

 



 

 
 

student outcomes (Teacher 

training on CRA,  vertical Math 
planning, ILT provided PD and 
observation cycles, Math 
workshops/conferences, DOK) 

 

 

 

 

Implement a family engagement 
program that focuses on building 
relationships and connecting 
school and home for Math 
learning (Parent Resource Room, 
PIP, Parent Workshops, Student-
led Conferences, Math PTO 
Night, Math Showcase Nights) 

Increased family participation in 
school events 

Increased student achievement 
in Math 

 

 

 

Effective parent 
engagement strategies in 
Math 

Parent Resource Room 
checkouts/sign-ins 

Parent attendance sheets 

Implement a viable Math 
tutoring program for identified 
students that will include but not 
be limited to before, after, and 
during the school day tutoring, 
as well as Saturday school and 
virtual tutoring experiences. 
(Title I Tutors, CRA model, FEV) 

Increased student achievement 
in Math 

  

 

CRA model for Title tutors 

 

Bi-weekly CFA’s 

 

Gloss Scores 

 

MAP 

Increase the rigor of Math 
instruction and/or assessments 
by utilizing the Depth of 
Knowledge (DOK) levels in 
planning, instruction, tasks, and 
assessments. 

Increased student achievement 
in Math 

Increased rigor embedded 
within lessons 

 

 

 

DOK 

 
Lesson Plans 

 

Planning 
Agendas/Minutes 

 

Focused Walkthroughs 

 

Bi-Weekly CFA’s 

 
 

 
 
 
 
 
 
 
 
 
      
 
 



 

 
 

 
 
 
 
 
 
 
 
 
 
 
      

Monthly Action Plan Template for Goal #1 
 

CSIP Goal: 
   Increase the percentage of students in grades 3 through 5 scoring proficient and above on the 2020 

Georgia Milestones End-of-Grade assessment in English Language Arts from 37% to 42%. 
                         
School:  Pate’s Creek Elementary       
Start Date:         
End Date:   
Progress Monitoring Meeting:  Click or tap here to enter text. 
Persons Attending Meeting:  Click or tap here to enter text. 
 

Alignment to  
CSIP Action 

Step 
 

What specifically 
will we do? 

Specific 
Dates 

Who is responsible for 
making sure it is done? 

Specific Results 
(Enter at the end of 

the month) 

 
 
 

 
 
 

 

 
 
 

  
 
 

 
 
 

   

 
 
 

        

 
 

 
 

        

 
 

    



 

 
 

 
 
 
 

  
 
 

 
 
 
 
 
 
 

Monthly Action Plan Template for Goal #2 
 

CSIP Goal: 
  Increase the percentage of students in grade 5 scoring proficient and above on the 2020 Georgia 

Milestones End-of-Grade assessment in Science from 29% to 37%.  
                         
School:  Pate’s Creek Elementary       
Start Date:         
End Date:   
Progress Monitoring Meeting:  Click or tap here to enter text. 
Persons Attending Meeting:  Click or tap here to enter text. 
 

Alignment to  
CSIP Action 

Step 
 

What specifically 
will we do? 

Specific 
Dates 

Who is responsible for 
making sure it is done? 

Specific Results 
(Enter at the end of 

the month) 

 
 
 

 
 
 

 

 
 
 

  
 
 

 
 
 

   

 
 
 

   

 
 

 
 

   

 
 

         

 
 
 

  
 
 



 

 
 

 

 
 
 
 
 
 
 

Monthly Action Plan Template for Goal #3 
 

CSIP Goal: 
  Increase the percentage of students in grades 3 through 5 scoring proficient and above on the 2020 

Georgia Milestones End-of-Grade assessment in Math from 39% to 44%. 
                         
School:  Pate’s Creek Elementary       
Start Date:         
End Date:   
Progress Monitoring Meeting:  Click or tap here to enter text. 
Persons Attending Meeting:  Click or tap here to enter text. 
 

Alignment to  
CSIP Action 

Step 
 

What specifically 
will we do? 

Specific 
Dates 

Who is responsible for 
making sure it is done? 

Specific Results 
(Enter at the end of 

the month) 

 
 
 

 
 
 

 

 
 
 

  
 
 

 
 
 

   

 
 
 

   

 
 

 
 

   

 
 

         

 
 
 
 

       
 
 

 



 

 
 

 
 
 
 
 
 
 

Pate’s Creek Elementary 

2019-2020 

Mission and Motto 

The mission of Pate's Creek Elementary School is to provide a positive and safe 
learning environment that will empower students to exceed national, state, and 

local standards.   

Vision &  Beliefs  

The Pate's Creek Elementary School learning community envisions a safe and 
secure environment where staff, parents, students, and other stakeholders work 
collaboratively to ensure: 

● A culture of lifelong learners; 

● An appreciation for diversity 

● A worldview that promotes compassion and respect for others; 

● A continual journey toward academic and personal growth; 

● and A future of limitless possibilities. 

School Improvement Goals 

Increase the percentage of students in grades 3 through 5 scoring proficient and 
above on the 2020 Georgia Milestones End-of-Grade assessment in English 

Language Arts from 37% to 42%. 

Increase the percentage of students in grade 5 scoring proficient and above on 
the 2020 Georgia Milestones End-of-Grade assessment in Science from 29% to 

37%. 



 

 
 

Increase the percentage of students in grades 3 through 5 scoring proficient and 
above on the 2020 Georgia Milestones End-of-Grade assessment in Math from 

39% to 44%. 
Plan on a Page 

 


